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Introduction 

The Continuing Professional Development in Basic Education (cpdBE) project 
establishes a regional learning community of practice to enable connections between 
the UK and the Americas. It aims to influence thinking about Continuing Professional 
Development among policymakers, school leaders, teacher trainers and teachers. The 
main goal is to foster collaborative exchange and to promote an evidence-based 
approach to professional development in English Language Teaching (ELT) and other 
subjects  in Basic (compulsory) Education in the Americas.  

This report is a result of the second cpdBE workshop, held in Brazil in November 2019. 
During this workshop, invited guests came together to share research, best practice 
and successful experiences in CPD. This document summarizes the presentations, 
conversations, discussions and exchange of ideas that took place. 

 

 

cpdBE Community of Practice 
The cpdBE Community of Practice encourages wider online discussions and 
knowledge sharing on CPD. It provides a space for anyone interested in CPD to share 
articles, research, events, etc. 

 

 

 

Join the cpdBE online community here 

https://join.slack.com/t/cpdbecommunity/shared_invite/enQtNzUzMDY1MDIzNjY1LWY4ZTBlM2FjM2EzZTA2ZGFmMmQ0Zjc4MmNkMDIyNzA4Mjg1NzA2N2Y4ZTliOTQ3YmE0MDdhYzc2MWE5ZjQ0OGM
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Second cpdBE workshop ς Brasilia, Brazil 

The second cpdBE workshop was held in Brasilia (Brazil) on 13 November 2019. This 
all-day event counted with 43 participants. They were teachers, teacher mentors, 
school leaders, researchers, public administrators and policy-makers, who came from 
a variety of contexts and regions in Brazil. This cpdBE workshop happened on the back 
of another British Council event, the launch of the publication Políticas Públicas para 
o Ensino de Inglês (Public Policies for English Language Teaching). 

Similar to the 1st cpdBE event held in Colombia, the workshop in Brazil consisted of 
presentations by leaders in the field and an Open Space discussion. 

 

  

 

The presentation slides are available here. 

 

  

https://www.britishcouncil.org.br/atividades/escolas/politicas-publicas-ensino-ingles
https://www.britishcouncil.org.br/atividades/escolas/politicas-publicas-ensino-ingles
https://www.dropbox.com/sh/sg2jfyknlmdc30p/AAD1nfJluG246HGca_3m8dK0a?dl=0
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Summary of presentations 

Presentation 1 - Continuing teacher development: evidence-based literature 
review  

 

The first presentation was given by Gabriela Moriconi (Fundação Carlos Chagas, 
Brazil), who shared the main findings of a study reviewing the research output on CPD 
that presents evidence of teacher improvement. 

One of the findings was that there is an absence of research on CPD in Brazil that can 
provide evidence of impact. While it is known that there are many CPD studies in 
.ǊŀȊƛƭΣ ǘƘŜǊŜ ƛǎƴΩǘ ȅŜǘ ŀ ŎǳƭǘǳǊŜ ƻŦ ŜǾŀƭǳŀǘƛƴƎ ǘƘŜ ƛƳǇŀŎǘ ƻŦ /t5 ŀŎǘƛǾƛǘƛŜǎΦ When a study 
has an evaluative component, it is usually one that is based on the opinions and 
perceptions of the participants. 

The research paper points out that we need to evaluate the results of CPD initiatives 
in order to know if we are meeting the objectives and to allow us to revise and change 
the actions if necessary. This requires a clear definition of these objectives, which are 
not always present. 

The complete study report can be found at: 
http:// publicacoes.fcc.org.br/ojs/index.php/textosfcc/issue/viewIssue/340/169 

The research found that the common characteristics of CPD programmes with positive 
evidence of impact are that they are: 

¶ Focused on pedagogical content knowledge  

¶ Based on active learning 

¶ Collaborative 

http://publicacoes.fcc.org.br/ojs/index.php/textosfcc/issue/viewIssue/340/169
http://publicacoes.fcc.org.br/ojs/index.php/textosfcc/issue/viewIssue/340/169
https://link.springer.com/chapter/10.1007/978-94-6091-821-6_2
https://cei.umn.edu/active-learning
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¶ Long-term 

¶ Coherent with educational policiesΣ ǘŜŀŎƘŜǊǎΩ ƴŜŜŘǎΣ ǊŜŎŜƴǘ ǊŜǎŜŀǊŎƘ ŦƛƴŘƛƴƎǎΣ 
and recommendations from professional associations. 

In regards to the duration and continuity of developmental activities, by definition 
time and frequency need to be sufficient; however, what is effective will depend on 
other factors such as the complexity of what is to be learned and the level of change 
that is required. Extended and frequent contact with trainers/mentors is needed given 
that the learning process is interactive and non-linear. Changing ƻƴŜΩǎ practice 
involves learning that often challenges beliefs, values and understanding that support 
current practice. Therefore, it is more important to ensure there is an active and 
guided participation than to try to establish the ideal duration of CPD activities. 

All factors presented in the study for successful CPD indicate that it needs to be 
understood as  public policy, and as such, it needs to:- 

¶ be integrated to a larger policy and oriented by its objectives 

¶ start from a precise diagnosis of the issue to be tackled 

¶ be planned, followed up, evaluated and revised in order to reach the intended 
outcomes. 

¶ be aligned and articulated with the other policies of the institution 

¶ consider the conditions that enable participation of key actors 

¶ consider the needs and interest of key actors in order to promote their 
engagement. 
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Presentation 2 ς Sustainability in Exploratory Practice: A case study of former 
bilingual undergraduates 

The second presentation of the day was given by Inés Miller (PUC-Rio, Brazil). The 
premise of the study presented was that teachers can work together with students to: 

¶ understand quality of life in the classroom 

¶ become knowledge makers in the field 

¶ be considered as developing practitioners 

 

The study aimed at understanding the impact of Exploratory Practice (EP) ƻƴ ǘŜŀŎƘŜǊǎΩ 
professional lives. As a result 22 emerging themes were identified, among others: 

¶ EP promotes student participation 

¶ EP helps to integrate students, teacher mentors and teachers in training 

¶ EP needs time and space in the curriculum 

¶ 9t ƛƳǇǊƻǾŜǎ ǘŜŀŎƘŜǊǎΩ ǘƻƭŜǊŀƴŎŜ ŀƴŘ gives them a deeper understanding of 
how learning develops 

¶ EP helps to deal with conflicts in the classroom  

In practice this entails planning for understanding1, i.e. planning lessons which not 
only aim at acquiring content knowledge, but also at the ǘŜŀŎƘŜǊ ŀƴŘ ƭŜŀǊƴŜǊǎΩ 
understanding of learning processes and how they can be developed in their particular 
context. 

The conclusive statement from this research was that: Exploratory Practice is 
fundamental for us to rethink our role ς not only in-service teachers, but also teacher 
educators ς if we are really focused on contributing to social justice and understanding 
quality of life in our classrooms. 

                                                        
1 Allwright, D. (2005). From Teaching Points to Learning Opportunities and beyond. 
TESOL Quarterly, 39(1), pp. 9-31. 
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Presentation 3 - Collaborative expertise as an approach to quality improvement  

The third presentation was given by Paola Muñoz (British Council, Colombia), and it 
was centred around collaborative expertise, drawing from the work of John Hattie2 
ǎǘŀǘƛƴƎ ǘƘŀǘ ά¢ƘŜ ǾŀǊƛŀōƛƭƛǘȅ ōŜǘǿŜŜƴ ǎŎƘƻƻƭǎ ƛƴ Ƴƻǎǘ ²ŜǎǘŜǊƴ ŎƻǳƴǘǊƛŜǎ ƛǎ ŦŀǊ ǎƳŀƭƭŜǊ 
than the ǾŀǊƛŀōƛƭƛǘȅ ǿƛǘƘƛƴ ǎŎƘƻƻƭǎ όΧύΦ ¢ƘŜǊŜ ƛǎ ŀ ǊŜƳŀǊƪŀōƭŜ ǎǇǊŜŀŘ ƻŦ ŜȄǇŜǊǘƛǎŜ ǘƘŀǘ 
can be identified, nurtured, esteemed and brought together to reduce this variance.έ 

The presentation showed that the UK is well positioned in collaborative expertise, and 
suggested we can learn from initiatives such as The London Challenge and the 
Teaching School Alliance. These UK programmes have led to school improvement 
based on shared responsability, interdependence and long-term collaboration 
between teachers and schools. 

 

 

 

                                                        
2 What Works Best in Education: The Politics of Collaborative Expertise (Hattie, 2015) 

https://www.visiblelearningplus.com/sites/default/files/150526_ExpertiseWEB_V1.pdf
https://www.instituteforgovernment.org.uk/sites/default/files/publications/Implementing%20the%20London%20Challenge%20-%20final_0.pdf
https://www.gov.uk/guidance/teaching-schools-a-guide-for-potential-applicants#teaching-school-alliances
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In Colombia, the British Council has developed projects with the Ministry of Education 
and local education authorities grounded on collaborative expertise based on models 
from the UK. .For example, De Escuela a Escuela (School to School support), which is 
a project that arises from the interest to promote collaborative work between state 
teaching schools (Escuelas Normales Superiores) and bilingual private schools. 
Through institutional partnerships, teachers are able to visit each other during a full 
school day, and from this experience they exchange knowledge, strategies and good 
practices. 

With the support of a mentor, teachers and directors map their strengths and 
development areas onto the Teaching for Success framework. Then, an 
improvement plan is designed and put into practice involving a series of activities 
such as, peer training, class observation, exchange of lesson plans, piloting of 
materials, etc. At the end, mentor and project leader evaluate the transformations in 
the classroom by comparing the formats completed during the project against the 
indicators established in the institutional improvement plan. 

 

 

  

https://www.britishcouncil.co/instituciones/colegios/school-to-school

