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Overview



Theories	of	teaching:
As	a	teacher	what	do	you	think



Levels	of	teaching:
Three	progressive	levels	of	teaching	

The	focus	is	on	what	the	student	does	and	how	well	the	intended	
outcomes	are	achieved	

Level	1:	What	the	student	is

Level	2:	What	the	teacher	does

Requires	the	teaching/learning	activities	to	be	specifically	attuned	to	
helping	achieve	those	levels	of	understanding

Level	3:	What	the	student	does



Theories	of	teaching

Level	3:	What	the	student	does

How	do	we	define	levels	of	understanding	as	
outcome	statements?

What	do	students	have	to	do	to	reach	the	level	
specified?

What	do	we	need	to	do	to	find	out	if	the	
outcomes	have	been	reached?



Constructive	alignment



Constructive	alignment:
Enhancing	deep	learning	and	motivation

ILO:
What	the	
student

has	to	learn	

Teaching:
Engaging		the	
student	in	the	
verb	in	the	ILO

Assessment:			
How	well
the	student	
has	achieved	

the	ILO



Surface	vs	deep	learning

Surface	learning:
Reproductive	tasks,	LOTS	– memorisation,	

rote	learning

Deep	learning:
Reasoning	tasks,	HOTS	– applying,	evaluating

Level	1	&	Level	2	theories	of	teaching	generally	encourage	students	
to	adopt	a	surface	approach	to	learning.



Surface	learning:
Consequences	on	the	learner

Surface	learning

Non-academic	
priorities

Insufficient	time

High	work	load

Misunderstood	
requirementsHigh	anxiety

Cynical	view	of	
education	

Intend	minimum	
achievement	

A	surface	approach	to	learning	diminishes	motivation.



Deep	learning:
Consequences	on	the	learner

Deep	learning

Intention	to	
engage	in	task Feeling	of	interest	

and	sense	of	
importance

Focus	on	
conceptual	level

Ss utilise and	build	
on	previous	
knowledge

Pleasure	from	
acquisition

Focus	on	depth	of	
learning	(not	breadth	

of	coverage)

Positive	emotion	
related	to	task

A	deep	approach	to	learning	engenders	motivation.



Deep	learning:
Cognitive	level	of	learning	activities



Motivation:
Getting	students	involved	with	learning

=	Expectancy-value	
theory	of	motivation

It	has	to	be	important	and	be	of	value	to	the	learner

The	learner	needs	to	expect	success



Motivation	1:
Being	of	value	to	the	learner

Extrinsic Social

Intrinsic Achievement

What	outcome	
produces

Process	of	doing

What	other	
people	value

Enhances	
ego

Key	to	motivation	is	to	ensure	academic	activities	
are	meaningful	and	worthwhile



Motivation	2:
Learner	expects	success

Premium	on	relative	ability	determining	outcome	–
students	measured	in	relation	to	the	group	

Assessment:	Norm-referenced	(S	vs S)

Assessment:	Criterion-referenced	(S	vs	criteria)

Premium	on	how	well	students	attain	understanding	of	the	intended	
outcome	– focus	is	on	effort,	study-skills	and	know	how	

Failure	attributed	to	factors	that	can be	changed



Motivation:
Value	and	Success

If	we	can	help	a	student	
to	value	the	task	with	a	
high	expectation	of	

success,	this	will	lead	to	
deeper	learning

Deep	learning	leads	to	
continued	motivation	
and	further	subject	

engagement	

What	not	to	do

What	to	do
Teach	in	a	way	that	students:
• acquire	wide	knowledge	base
• achieve	success	in	problems	that	

are	meaningful
• build	feelings	of	ownership	of	

their	learning



Constructive	alignment:
Enhance	deep	learning	through	motivation

Optimised learning



Intended	Learner	Outcomes:
Writing	appropriate	ILOs

ILOs
=	

Verbs

Teaching
=	

Activation

ATs
=	

Use	again

e.g. apply, conceptualise,	reflect,	create	original	insights,	solve	unseen	
problems,	generate	new	alternatives,	critically	review



ILO	verbs	– SOLO	taxonomy

Adapted	from	Biggs	&	Tang	– 2011



ILO	verbs	– Blooms	taxonomy



ILOs	– Language	demands

Teacher	to	address	language	deficit	through	scaffolding

ILOs	should	specify	target	language	level	(CEFR)

T/LAs	an	ATs	to	stay	within	target	level	(Functions)

Language	demands	reflected	in	Assessment	Tasks



ILOs	– Language	demands	e.g.

Language	demands	at	a	B1	level	(ISE	1)

T/LAs	and	ATs	should	reflect	these	functions

ISE	I	
• Giving	reasons,	opinions	and	preferences	
• Describing	the	future,	informing	and	expressing	intentions	
• Predicting	and	expressing	certainty	and	uncertainty	
• Describing	past	actions	in	indefinite	and	recent	past	
• Expressing	obligation	
• Asking	for	information	and	opinions	



ATs ILOs T/LAs

ILOs T/LAs ATs
Constructive	alignment	suggests:

But	often……

Can	existing	exams	be	used	to	improve	teaching	
practices	and	learning	outcomes	through	CA?

Constructive	alignment:
But	as	teachers	are	we	in	control?



TCL	Integrated	Skills	in	English	Tasks

Reading/Writing:
§ Long	Reading
§Multi-text	Reading
§ Integrated	Reading	into	Writing	
§ Extended	Writing

Speaking/Listening:
§ Topic	Discussion
§ Collaborative	Task	(higher	grades)
§ Conversation
§ Independent	Listening	

Exam	tasks	reflect	and	prepare	for	real	world	communication

Strong	study	skills	focus	supports	classroom

Promotes	development	of	critical	thinking	skills



ISE	Reading	into	Writing
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ISE	Task	2:	Reading	into	Writing



ISE	Task	3:	Reading	into	Writing



ISE	Speaking



ISE	Speaking	(Topic	at	B1)

Topic	Phase
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Thank	you!

Susan	Jones
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